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What i1s NEEDS?

Research Questions:

1. What are the affordances of Negotiated Integrated
Curriculum for Global Citizenship Education (GCE)
through Democracy?

2. What are the affordances of this student-led curriculum
for Student Voice, Participation, Self-Direction,
Wellbeing and Agency?

« Support sustained, authentic engagement

« Empower students to negotiate meaningful learning with
their teachers

« Co-construct a pathway towards Democratic Education

NEEDS will utilize Negotiated Integrated Curriculum (NIC)
and space provided by Short Courses in the formal Junior

Cycle curriculum to achieve this. -~
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Negotiated What'? Negotiated Integrated Curriculum 10 Steps: J

é Personal Concerns > . World Concerns

Negotiated Integrated Curriculum (NIC) is a 10- %

step process whereby students and teachers co- Concerns about Myself e Concerns about the World

construct curriculum based on students’ personal
and global concerns, placing student voice at the

Grouping Personal Concerns o Grouping World Concerns
centre of curriculum making.

e Finding Themes J

* Builds on previous work (NCCA: Student Voice, NCCA:

Negotiating Curriculum) e Sharing Themes
* Conducted in 7 schools in the Limerick region (3 primary, 4
secondary) @ Student Vote
* Found to have a positive impact on Student Engagement, .
Agency and Meaningful Learning e Connecting Themes to Questions
. ) . . e Selecting Activities
« This 10-step process will form the beginning of a NEEDS
Negotiated Learning Short Course (NLSC) @ Unit Planning

-
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https://ncca.ie/en/about-ncca/collaborations-and-partnerships/student-voice/#:~:text=The%20Negotiated%20Integrated%20Curriculum%20(NIC,their%20students%20around%20student%20concerns
https://ncca.ie/en/resources/negotiated-integrated-curriculum-and-wellbeing-10-step-process/
https://ncca.ie/en/resources/negotiated-integrated-curriculum-and-wellbeing-10-step-process/

The Benefits of A Negotiated Approach

NCCA Videos — Experiences with NIC

* Video: School's Experiences of working with NIC

* Video: Active Learning with NIC

Experiences with Democratic Education and NIC

‘I went into it with my eyes closed. | thought: they are only 12, what are they going to know? But | find now
as a teacher we don’t give them enough benefit for the knowledge they have” — Susanne Browne, Teacher

“One Student, One Vote: Democracy at Work in the Classroom” (The Irish Times, 2015).
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https://player.vimeo.com/video/288544265
https://player.vimeo.com/video/155831441
https://www.irishtimes.com/news/education/one-student-one-vote-democracy-at-work-in-the-classroom-1.2221208
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Conceptualizing Voice, Participation &
Agency

(Self-Direction )

« Student Voicel
« Can be tokenistic
« Speaking for others
» Lack of substantive influence
» Lack of authentic voice

(Participation)

 Student Participation?3
» Lack of authentic participation
» Lack of meaning = lack of motivation

» Giving students voice and choice in how they learn

Ownership of curriculum and ownership of learning?3

Importance of Agency

Voice is dynamic, going beyond expression of opinion and choice?

Active engagement, voice As participation, changing wellbeing & self-direction NEE;‘\\S %
=)
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Conceptualizing Voice, Participation & Agency

« Reciprocal causality between Structure and Agency3, and between Voice, Participation and Agency

» Agency is something one does, not something one has*
* Moderated by environment (discursive, social, material)
« Teacher Agency also moderated by Iterational, Practical/Evaluative, Projective dimensions (past, present, future)

Iterational dimensions of agency

e Life histories
e Professionalhistories

—

Figure 2: Dimensions of Agency*

~ 09/04/2025

Practical/evaluative dimensions of agency

Discursive
o [Inner] dialogue
o [Outer] dialogue; culturalforms
Material
o Resources
o Physicalenvironment(e.g. layout of
buildings)
Relational
o Social structures(e.g.roles, power
differentials)

—

Projective dimensions of agency

e Shortterm
e Llongterm
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Voice, Agency & Teacher
Engagement Beliets

P Curriculum : Assessment
Yy Structure Structure

 \oice as fundamental driver of curriculum

« Engagement and Agency as emergent
properties

Student ~
Figure 1: Connecting Voice and Agency?. Beliefs N E E :; )S % UNIVERSITY OF

LIMERICK
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Negotiated, Integrated Curriculum in NEEDS

* Negotiated Integrated Curriculum (NIC) is a 10-step process whereby students and teachers co-construct
curriculum based on students’ personal and global concerns, placing student voice at the centre of curriculum
making.

« NEEDS utilizes NIC and 100hrs of unhurried time® in the formal Junior Cycle Short Course curriculum
* Engaging in an empirical, evidence-based study
» Affordances of NIC for Global Citizenship Education (GCE)
» 4 different Irish post-primary schools (1-3 teachers per school)
» Over the 3 years of Junior Cycle

 NEEDS adopts a dual methodological approach, drawing on educational change theory to enable this.
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NEEDS Socio-Ecological Approach®7”

School leaders
Exosystem
Policy, teacher training

 PLC developed though engagement
with NCCA, NAPD, WWGS, ACCS

» Linking with Oide, ETB and JMB

« 2-Day NEEDS Professional
Development Workshop bringing
teachers together, co-delivered with
WWGS

Students

experience with
curriculum and
learning outcomes

« All actors have a shared purpose and

Chronosystem > goa|5
6 Taguma, M. and M. Barrera, OECD future of education and " Priestley, M., Alvunger, D., Philippou, S. and Soini, T. eds., 2021.
skills 2030: Curriculum analysis. Disponibile Curriculum making in Europe: Policy and practice within and across
su: https://www. oecd. org/education/2030-project/teaching- diverse contexts Available:
andlearning/learning/skills/Skills_for_2030. pdf, 2019. https://www.emerald.com/insight/content/doi/10.1108/978-1-83867-
735-020211001/full/html
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NEEDS Socio-Cultural Approach

(Positive Mutual Interdependencej CCollective Intelligence)

( Influence ) (Transdisciplinaryj CAccountabiIity)
(Cooperative Social Inquiry)

Voice (Content Process) (Action] CSeIf-Direction) Shared Insights

(Student Concerns

_ . Shared Ongoing .
( Collaboration ) De5|gn -> Intent -> Work -> Evaluatll‘lg

(Teacher Advice

Cultural Congruence Deliberative Discussions
(Local COnstraints) ( 9 )

(Formal Curriculumj kResources) (Assessment Inclusive) (Agentic Engagement) Formative Reflection

@E 0

(Autonomy, Ownership, Collective Good and Wellbeing}
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Methods

* Observational school visits
* Field notes

[Qualitative Case Study Methodology]

* Focus Groups

 Teacher Interviews

« Student Artefacts 4 S C h o]0 | S

» Close-To-Practice @
« Practitioner Inquiry e Teachers

« Critical Incident Technique®

School Visits

Field Notes

* Toolkits
 Student Wellbeing®
« Student Self-Direction1©

 Student Voice & Participationi! 12 @ Student Artefacts
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s OSChOOIS Intervention
i

Timeline NEEDS Negotiated Learning Short Course (3 Years)
Year1 - Years2&3 Year 4
Building Motivation Enactment Reflecting & Consolidating

{o} Conceptualising & 920Y) PLC & Stakeholder @ NEEDS Curriculum
Designing <>/ Engagement Framework
@ Planning, Rec.rmtment W Data Cgllectlon & Qz; Completlon of PhD
& PLC Formation Analysis Thesis

fva Consortium & H;j Case Studies & —n ) Integration & Policy
=22 ) Teacher Training Publications 5} Recommendations
\L Establishing @ Y NEEDS School
W ) Baselines ®-® J Conferences
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Data Collection

School Visits and Observations
« 17 classroom observations with field notes documented and analysed
* Visits to each school scheduled every month

8 Teacher Semi-Structured Interviews, 4 Teacher Focus Groups
« Thematic Coding through NVivo
« Additional teacher focus groups on Agency and Competencies for Democratic Culture to be held

12 Student Focus Groups
« 8 focusing on Agency
* 4 focusing on the Competencies for Democratic Culture
« Thematic Coding through NVivo
« Additional student focus groups to be held

Toolkits
» Surveys distributed to schools, first round complete with second round April/May NEE:‘\\S %
- /

UNIVERSITY OF

LIMERICK

09/04/2025 OLLSCOIL LUIMNIGH



Findings

* When you give students the space to talk...

“What'’s a student council?” - Student A

“All I know is First Years can't be on the student council so | dunno...” - Student B (in
response)

School 1, Agency FG 1

OLLSCOIL LUIMNIGH
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Findings

Getting comfortable took a while!

Initially teachers were making most of the decisions
Students were not used to making these types of decisions — lead to initial confusion
Having unhurried time to explore and be flexible allowed students to ease into new ways of working together.

“‘Well, the teachers should be in charge of like, how much work we should do. You should be in charge of getting
that work done.” — Student A

“But it could be 50-50 you do it like half the time, and the teacher gets to decide half the time. ” — Student B (in
response)
- School 1, Agency FG 1

“When something comes up and you're actually interested in it, and you want to...Learn more about it, but the
teacher has to move. Like, | understand that like but still, you have six years in here so... Like everybody should get
to understand it, like properly before the teacher moves on.” — Student C

- School 1, Agency FG 1
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Findings

4 Schools, 9 classes:

» Adolescent Anxiety & The Impact of School
« Why do we learn about Wellbeing but not for Wellbeing?
* Developing collective responsibility, positive mutual interdependence

« Farmer Health & Safety — Physical and Mental Health and Wellbeing
» Developing tolerance, shared intent

‘Like we all have, like, a pretty good relationship with each other. We know people better than we know other people
in other classes like, but | feel like we all do have a good relationship with each other and we all like...listen to our
decisions and like be able to express ourselves.” - Student A

School 2, Agency FG 2

 Homelessness: Who's at Fault?
« Changing what is expected of 12y/o students and beliefs about their role and capacity
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Findings
« Changes in beliefs about the role of students and role of teachers

« Students are increasingly self-motivating
» General sense of surprise amongst Teachers!

« Students are changing their beliefs about the purpose of education

“It's like you can express yourself more. You're learning and you get to learn from the students as well as teachers.
So like in most classrooms and classes you you're sort of just getting information from the teachers and not from
your like peers and the students, but in negotiated learning you've got to hear from the teachers and the students

both.” — Student A
School 3, Agency FG 2
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Supporters of NEEDS

n Gno
Department of Foreign Affair

WorldWise
Global

IRISH
RESEARCH G

COUNCIL

An Chombhairle um
Thaighde in Eirinn

NAPD

Mational Association of Principaks and Deputy Principals
Cumand Naisiunta Framted) agus Piomibcice Tanasteacha

Drrgecavering, Suppecsrting smsf Bepresenting ool Lesders - & sghukdh ke chisle
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Website & Contact EE v s o
What is NEEDS?

Negotiating the Essentials for Education in Democratic Societies or NEEDS is a

« NEEDS Website — Needslreland.eu

project that empowers students to negotiate meaningful learning with their

teachers, supporting sustained, authentic engagement and enabling

students to have a real voice in their education.

» Eabha Hughes — Eabha.hughes@ul.ie

About NEEDS

NEEDS builds on previous work conducted in 7
schools in the Limerick region representing a wide
variety of school types and circumstances, focused
on students negotiating curriculum with teachers
Student Resources Teacher Resources
based on their expressed concerns about

themselves and the world around them.

This curriculum design process which places
student voice at the centre of curriculum is called

‘Negotiated Integrated Curriculum” (NIC). This work
was found to have a substantial impact on student
voice, wellbeing and the participation and

engagement of students in curriculum.

Education

Learn More

Education has become divorced from the lives of

UNIVERSITY OF

LIMERICK

OLLSCOIL LUIMNIGH
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Post-Primary in Ireland

 Traditionally, Irish education was dominated by focus on terminal examinations
to determine university entrance

 Junior Certificate (3 Years)
» Leaving Certificate (2 Years)

 Original Junior Certificate program (1992) revised in a national consultative
process “Innovation and Identity” (2010) for more relevant, meaningful
learning

« Curriculum changes (2015) placed an emphasis on student voice and agency

* National Framework for Children and Young People's Participation in Decision-

+ Respecting difference
» Contributing to making

« Learning with others

making

 Junior Cycle Framework (current)
« Short Courses
» Few schools engage with this element as intended

~ 09/04/2025

« Developing my understanding and
enjoyment of words and language

« Reading for enjoyment and with
critical understanding

« Knowing myself

« Writing for diffe
Writing for different purposes o Makiog covihered decisions

« Setting and achieving
personal goals
® Being able to reflect on my own learning
« Using digital technology to manage
myself and my learning

« Expressing ideas clearly and
aaaaa tely

« Developing my spoken language

« Exploring and creating a variety of
texts, including multi-modal texts

Using language
Using numbers
Listening and expressing myself

Performing and presenting
Discussing and debating
Using digital technology

to communicate « Being healthy and

physically active
« Being social

« Being safe

« Being spiritual
« Being confident

« Being positive about
- Devopig ond KEY e

relationships and dealing

digital technology

with conflict » Being responsible, safe
: | SKILLS gt and e g
+ Co-operating \ v

the world a better place

+ Working with others Ll * Being curious
through digital Pl [0 » Gathering, recording,
technology rganising and evaluating

Nul;v}l:fl:l;i'l‘!: information and data

« Thinking creatively and critically
» Reflecting on and evaluating
my learning

« Imagining » Using digital technology
» Exploring options and alteratives to access, manage and share
o Imy ideas and taking action » Expressing ideas mathematically o
o Learning creatively « Estimating, predicting and calculating
o Stimulating creativity using digital  Developing a positive disposition
technology towards investigating, reasoning

and problem-solving
® Seeing patters, trends and relationships
« Gathering, interpreting and representing data
* Using digital technology to develop
numeracy skills and understanding

OLLSCOIL LUIMNIGH
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https://www.ncca.ie/media/2097/innovation_and_identity_ideas_for_a_new_junior_cycle.pdf
https://ncca.ie/en/junior-cycle/framework-for-junior-cycle/
https://hubnanog.ie/participation-framework/
https://hubnanog.ie/participation-framework/

International Context

“We need a new social contract for education to repair

Injustices while transforming the future. This new social RE'MAG'N'NG

contract must be grounded in human rights and based on
principles of non-discrimination, social justice, respect for life,

human dignity and cultural diversity. It must encompass an OUR FUTU RES

ethic of care, reciprocity, and solidarity. It must strengthen

education as a public endeavour and a common good.”
TOGETHER

“Reimaqining Our Futures Together — A New Social Contract for Education.”
UNESCO (2021, pg. 3).
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( aEma

Forms of What is How it is Cooperative Sustained
Engagement learned learned Inquiry Engagement

Passive

Active

Agentic

Authenticity Participation

Meaning Inclusion

o

KK---
K-

Teacher
Identity

Relations Identity

\_ /

"-\
Figure 2: Forms of engagement support for student voice?. N E E ~ \S UNIVERSITY OF
=) LIMERICK
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Reciprocal Causality between Voice, Agency, Participation & Engagement

1. In understanding the reciprocal causality between these variables, this leads me to the recent paper by O’'Reilly
and O’Grady where they compare forms of engagement that are critical in addressing the challenges to voice
and agency.

2. The green cells indicate where forms of engagement have strong affordances in relation to voice; whereas
has some affordances and little to none where it is left blank.

- ‘What is learned’ - having a say in the material/content explored in the learning process;

- ‘How itis learned’ - having an active, ongoing say in the processes and approaches used to learn,

- ‘Cooperative inquiry’ - presented by Kauppi and Drerup involves teachers and students working together, particularly through
deliberative discussions and taking intelligent action,

- ‘Sustained engagement’ - sufficient time is needed to fully explore learning and allow for incidental learning to take place,

- ‘Reflecting on Learning’ - we have that metacognitive dimension monitoring progress and modifying plans as we progress through
work,

- ‘Evaluating learning’ - allows for collaborative assessment of the quality of work by teachers and students together.

» They emphasise the importance of authenticity and inclusion to enable genuine, respectful, and tolerant
environments, where all students feel valued, heard, and empowered to actively participate in shaping their
educational experience.

« As we move towards more active and then agentic forms of engagement, we see increased participation and a
shared meaning of learning developing, which can go on to influence and change teacher and stugent identities
in the classroom and hence the power relations between them. NEE )S %umvsnsnvop

LIMERICK
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Negotiated, Integrated Curriculum
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Steps 1-4: Personal & Global Concerns:
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Step 5: Finding Themes
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Step 6: Student Vote
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Step 8: Generating Questions
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Step 10: Unit Planning
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Moving from a Motivated Curriculum...

Constraints

W

Associated
learning content

Teacher

previous + curriculum = Teacher’s — —  intent Core {schooal,
. (texts - intention — . examination
' — urriculum
experience - curriculu i

programs)

Moativation _
(teacher/school Tension
power)

Vacillating _ =

—

Child's

Child's

\ school _ Child's — intent
orovous [+ sspranons | = | imemon ==
(expectations) -~
Associated
T T T T T interests
Constraints
1. PLANNING 2. AIM 3. TEACHING/LEARNING 4. ACHIEVEMENT 5. TESTING
Figure 1: Model A: Motivation

Negotiating the curriculum: Educating for the 21st century (Boomer et al., 2005) N E E ~ \S UNIVERSITY OF
=) LIMERICK
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Constraints

Wil

Teacher's Planned
previous curriculum Teacher's
: + (content, = . X
experience resources. intention
(knowledge)

Shared
texts)

constraints

Wil

To a Negotiated Curriculum

Incidental
leaﬂrmng Related,
P unforeseen
, -«

ot

learning
/7 Individual />

Child’s Child's

Shared
previous . school B Child’s constraints
experience aspirations |~ intention
(knowledge) {expectations)

i

Constraints
2. AIM

1. PLANNING AND NEGOTIATION

Figure 2: Model B: Negotiation
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3. COLLABORATIVE EXPLORATION

Negotiating the curriculum: Educating for the 21st century (Boomer et al., 2005)

4. ACHIEVEMENTS

5. EVALUATION
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Key Stakeholder Engagement

 NCCA:
« Paul Behan — Negotiated Learning Short Course recognised on JCPA.

« WWGS & NAPD:
« PD workshop developed in conjunction, delivered with Lizzy Noone (WWGS)

+ ACCS:
« Ger Halbert and Aine O’Sullivan, ACCS - NEEDS Critical Friends Advisory Board.

« Experts in Field:
* Professor James 'Jim' Beane, National-Louis University
* Derry Hannam, Education for Democracy Consultant

* International Dissemination:

* Professor Mark Priestly, Dr Andrea Priestly and Mr Brian Johnston, University of Stirling —
Formal invitation to present NEEDS at the Stirling Network for Curriculum Studies, February
2025.

« Dr. Aidan Clifford, EU-DEC — presented the work of NEEDS in keynote, Transnational
DEMOCRAT Workshop, DCU, June 2024. -\\
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Toolkits:
Wellbeing

EPOCH Measure of
Adolescent Wellbeing®
(Link)

(Kern et al., 2016)
09/04/2025

This is a survey about you! Please read each of the following statements. Circle how much each

statement describes you. Please be honest - there are no right or wrong answers!

When éomethmg good happens to n:ne, | have people Almost Sometimes Often Very Almost
who | like to share the good news with. never Often Always
. . Almost . Ve Almost
| finish whatever | begin. Sometimes Often v
never Often Always
L Almost . Ver Almost
| am optimistic about my future Sometimes Often ¥
never Often Always
Almost Very Almost
| feel happy. S ti Oft
PRY never ometimes en Often Always
When | do an activity, | enjoy it so much that | lose track  Almost . Very Almost
) Sometimes Often
of time. never Often Always
Almost Ve Almost
| have a lot of fun. Sometimes Often Yy
never Often Always
. - Almost ) Ver Almost
| get completely absorbed in what | am doing. Sometimes Often N
never Often Always
I love life. S Sometimes Often VR e
never Often Always
| keep at my schoolwork until | am done with it. Almost Sometimes Often very Almost
never Often Always
When | have a problem, | have someone who will be Almost . Very Almost
Sometimes Often
there for me. never Often Always
| get so involved in activities that | forget about Almost ) Very Almost
. Sometimes Often
everything else. never Often Always
When | am learning something new, | lose track of how  Notatall Alittle like Somewhat  Mostly  Very much
much time has passed. like me me like me like me like me
. Not atall  Alittle like  Somewhat Mostl Very much
In uncertain times, | expect the best. i ‘ ' . v . v X v m
like me me like me like me like me
- . Notatall  Alittle like Somewhat Mostl Very much
There are people in my life who really care about me. . ‘ ' mew . Y il
like me me like me like me like me
. . . Not atall  Alittle like Somewhat Mostly  Very much
| think good things are going to happen to me. like me me like me like me like me
. Not atall  Alittle like Somewhat Mostl Very much
| have friends that | really care about. . rred mew ’ j i
like me me like me like me like me
" . . Not atall  Alittle like  Somewhat Mostl Very much
Once | make a plan to get something done, | stick to it. . ‘ ! meEw ) d ry il
like me me like me like me like me
| believe that things will work out, no matter how Notatall  Alittle like Somewhat Mostly  Very much
difficult they seem. like me me like me like me like me
Not atall  Alittle like Somewhat Mostly Very much
| am a hard worker. ) ) . .
like me me like me like me like me
Not atall  Alittle like  Somewhat Mostly Very much
I am a cheerful person. . ; ’ h
like me me like me like me like me
Thank you!
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https://www.peggykern.org/uploads/5/6/6/7/56678211/epoch_measure_of_adolescent_well-being_102014.pdf

‘Monitoring and Adapting is all about evaluating progress,

1k° . lf adapting learning strategies, using failure to grow from your

TOO lts J Se - mistakes, and attributing your success to effort, persistence,
Dir e Cti OIl access, opportunities, help, and time.

Please be honest - there are no right or wrong answers!

Self-Awareness

Engaging & Managing Read each of the following statements carefully.
Engaging and Managing is all about Reflecting on your past experiences to think about how you can
seeking out relevant resources and use a growth mindset by:
information to support your learning goals + Checking your work

and refining your learning strategies to
maintain effective pace, reach short-term
benchmarks and long-term goals.

« Adapting when things are not working e b

5.1 What have you accomplished in past work that makes you

“What am | learning about finding feel you can be confident in how you monitor and adapt your T —
resources, managing my time and seeking learning? Write about an example here: ,; e
\he/p when | need it?” /

BEST Self-Direction Toolkit'® (Link) Y ";\\\ UNIVERSITY OF
NEE:JUS LIMERICK
= 7079/04/2025

OLLSCOIL LUIMNIGH



https://www.best-future.org/wp-content/uploads/2020/10/BEST%20Self-Direction%20Toolkit-v1.pdf

Self-Awareness

Self-Awareness is your ability to reflect
on your past experiences to evaluate your
own strengths, limitations, motivations,
interests and goals within different
learning contexts.

Self-Direction Rubric

tive & Ownership

Initiative and Ownership means taking
responsibility for your learning, finding
meaningful questions, shaping learning
opportunities to fit your interests and

seeking input or feedback from others.

| can identify tasks I'd like to work on
and can explain how my learning
preferences or choices relate to my
strengths or interests.

With support, | can try new
experiences to find out what new
things might interest me.

4

-

| can identify my strengths and areas
needed for growth, using feedback
from others.

Emerging

| can describe how strategies | know
already can help with a new learning
task and how these strategies can be
used or improved on during a new
project.

Developing

| can explain how my interests connect
to what | learn from others, and | can
choose learning opportunities from
options provided by others.

-

| can explain how others' experiences
have expanded my learning and
recagnize my role in learning by asking
relevant questions and seeking
support.

| can find relevant examples in my past
work to explain why | needed a
strategy and how | successfully used
it.

Applying

| can cite/reference examples from my
work to evaluate my progress in

overcoming barriers and expanding my
strengths.

% Extending

09/04/2025

| can ask relevant questions and work
together with others to shape new
learning opportunities and create goals
that match my interests and strengths.

-

| can take responsibility for my learning
and make it more meaningful by finding
new areas of interest and rethinking
challenges.

N
N
n
N

Goal Setting & Planning

Goal Setting and Planning looks at
developing long-term goals, establishing
meaningful learning targets, identifying
effective learning strategies and planning
out steps.

I can follow a process my teacher
showed me to identify steps or
strategies that will help me meet a
learning goal.

| can use strategies from others plan
develop a plan and complete a project
where a specific learning goal is
identified.

| can work with others to set goals and
use familiar strategies to create a plan,
seek feedback, and improve it.

| can analyse project-specific
expectations and resources needed to
develop a plan with key steps and
strategies to complete the project.

| can outline project-specific
expectations, set personally
meaningful learning goals that may
exceed requirements, and create a
plan to complete them.

Engaging & Managing

Engaging and Managing is all about
seeking out relevant resources and
infermation to support your learning geals
and refining your learning strategies to
maintain effective pace, reach short-term
benchmarks and long-term goals.

Monitoring & Adapting

Monitoring and Adapting is all about
evaluating progress, adapting strategies,
learning from failure to grow from
mistakes, and attributing success to
motivation and effort.

| can use new resources or learning
strategies modelled by others to
complete a task.

| can keep working on learning tasks
with encouragement from others or

by following checkpoints to help me
focus on what to do.

| can follow a process to select my own
resources or pick the best strategies
for a task based on the requirements of
a task.

| can explain how | used a familiar
learning strategy and how | used new
strategies or resources from other
people when completing a task.

| can maintain my focus and speed to
make progress toward completing
multistep tasks by reaching
checkpoints identified by my teacher
or peers.

N

| can analyse how/why | adapted
strategies or changed my approach
based on feedback or when | faced
challenges so | could accomplish
learning that was more complex.

This rubric is adapted for use in NEEDS from the Building Essential Skill Today (BEST) Research-Practice Partnership under a Creative Commons Attribution-Non Commercial-Share

| can make changes to improve my
plan or the quality of my work when
given feedback by others.

—

| can use established criteria to
evaluate whether | should modify my
strategy or approach or refine my
methods, to improve the quality of my
work.

Developing

| can evaluate my progress by
highlighting examples of successful
strategies and analysing the
effectiveness of changes made to
complete a high-quality project.

Applying

| can reflect on my learning and explain
how | might change my approach to

learn from mistakes, enhance work
quality and personal growth, and meet
project goals.

Extending %

=~

Alike 4.0 International License. For more information on BEST visit best-future.org.

BEST Self-Direction Toolkit'® (Link)
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https://www.best-future.org/wp-content/uploads/2020/10/BEST%20Self-Direction%20Toolkit-v1.pdf

Authenticity/Leaming: In my School...

1. Teachers are willing to learn from students in Almost Sometimes |~ Often | Very = Almost —
schoal Mever Often Always
2.1 believe | can make a difference in this world. Almast Sometimes |~ Often | Very = Almost

Mever Often Always

[ ] .
° 3. 5chool helps me understand what is happening in Almost Sometimes | Often | Very =~ Almast
OO 1 S . my life. Mever Often Always

4. 5chool helps me understand what is happeningin =~ Almost Sometimes | Often | Very =~ Almast

P arti Cip ati on the world. Never or | Atveeys

5. The Learning in school really matters to me. Almaost Sometimes | Often | Very = Almost
Mever Often Always

[ ]
a I I d —\/ Olce 6. | think Learning at school really matters to other Almost Sometimes |~ Often  Very = Almost
MNever

students. Libzy anae

Question: Response Options:

Inclusion/Belonging: In my School...

7. | have a voice in decision making at school. Almast Sometimes | Often | Very | Almost
Mever Often | Always
8. Other students have a voice in decision making in Almost | Sometimes | Often | Very | Almost
schoal Mever Often | Always
9. | see myself as a leader at school. Almast Sometimes | Often | Very | Almost
Mever Often | Always
10. Other students see me as a leader at school. Almost | Sometimes | Often | Very | Almost
Mever Often | Always
11. My opinions are taken seriously at schoal. Almaost Sometimes | Often | Very | Almost
Mevear Often | Always
121 think all opinions are taken seriously at schoal. Almost | Sometimes | Often | Very | Almost

Mevar Often Alwwa
Question: Response Options:

Space: In my School......

13. 1 am listened to. Almaost Sometimes | Often Very Almost
MNewer Often | Always
14. | feel comfortable giving my opinicns. Almast Sometimes | Often | Very | Almost
Mewer Often | Always
Based on: 15. | feel safe giving my opinions. Almast Sometimes | Often | Very | Almost
Mewer Often | Always
ica 16. A lot of different voices are listened to. Almaost Sometimes | Often | Very | Almost
1. Student Voice: The11 Never Sl e
Instrument of Change Question: T
(LI_I"Ik) Voice: In my School......
: 17. 1 get enough information to help me give my Almast Sometimes  Often  Very  Almost
2. HUB na nOg opinion Mever Often Always
. ; 19 01 . _
Participation Toolkit (Ll—nk) 18. | get support to have my voice heard. Almast Sometimes  Often Very  Almost \\
Mever Oftan  Always NEE> S UNIVERSITY OF
5 i Al s i Ot W Al - }
19. | can give my opinions whatever way | want. mast metimes en ery most LlMERICK
09/04/2025 Mewver _ Often  Always Seastatin the Eesentas OLLSCOIL LUIMNIGH
: 20. I have encugh time to talk when | am asked to Almost  Sometimes  Often  Very  Almost o et i Dot Secies

give my opinions. Mever Often  Always


https://ebookcentral-proquest-com.glucksman.idm.oclc.org/lib/univlime-ebooks/reader.action?docID=5996685&ppg=206
https://hubnanog.ie/resources/participation-framework-checklists-and-evaluation-forms/

	Slide 1
	Slide 2
	Slide 3: Overview
	Slide 4: What is NEEDS?
	Slide 5
	Slide 6: Negotiated, Integrated Curriculum
	Slide 7
	Slide 8: The Benefits of A Negotiated Approach
	Slide 9: Conceptual framework
	Slide 10: Conceptualizing Voice, Participation & Agency 
	Slide 11
	Slide 12: Voice, Agency & Engagement 
	Slide 13: Negotiated, Integrated Curriculum in NEEDS
	Slide 14
	Slide 15: NEEDS Socio-Cultural Approach
	Slide 16: Methods
	Slide 17: Methods 
	Slide 18: Timeline 
	Slide 19: Initial Findings
	Slide 20: Data Collection 
	Slide 21: Findings
	Slide 22: Findings
	Slide 23: Findings
	Slide 24: Findings
	Slide 25: Additional Information & Contact
	Slide 26: Supporters of NEEDS
	Slide 27: Website & Contact
	Slide 28: Questions?
	Slide 29: References
	Slide 30: Thank you
	Slide 31: Additional Slides & Supporting Diagrams
	Slide 32: The Context for NEEDS
	Slide 33: Post-Primary in Ireland 
	Slide 34: International Context
	Slide 35: Reciprocal Causality between Voice, Agency & Engagement
	Slide 36
	Slide 37: Reciprocal Causality between Voice, Agency, Participation & Engagement
	Slide 38: Negotiated, Integrated Curriculum
	Slide 39: Steps 1-4: Personal & Global Concerns:
	Slide 40: Step 5: Finding Themes 
	Slide 41: Step 6: Student Vote
	Slide 42: Step 8: Generating Questions
	Slide 43: Step 9: Connecting Questions to Activities 
	Slide 44: Step 10: Unit Planning
	Slide 45: Motivated Vs Negotiated Curriculum
	Slide 46: Moving from a Motivated Curriculum…
	Slide 47: …To a Negotiated Curriculum
	Slide 48: Key Stakeholder Engagement
	Slide 49: NEEDS Student Toolkits
	Slide 50: Toolkits:  Wellbeing  
	Slide 51: Toolkits: Self-Direction
	Slide 52
	Slide 53: Toolkits: Participation and Voice

